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READING  
PRIMARY CURRICULUM - SUMMARY of Language and literacy 

6.1 Teachers should develop pupils’ spoken language, reading, writing and vocabulary as integral aspects of the teaching of every subject. English is both a subject in its own right 
and the medium for teaching; for pupils, understanding the language provides access to the whole curriculum. Fluency in the English language is an essential foundation for 
success in all subjects.  

6.2 Spoken language  

 Pupils should be taught to speak clearly and convey ideas confidently using Standard English. They should learn to justify ideas with reasons; ask questions to check 
understanding; develop vocabulary and build knowledge; negotiate; evaluate and build on the ideas of others; and select the appropriate register for effective communication. 
They should be taught to give well-structured descriptions and explanations and develop their understanding through speculating, hypothesising and exploring ideas. This will 
enable them to clarify their thinking as well as organise their ideas for writing.  

6.3 Reading and writing  

Teachers should develop pupils’ reading and writing in all subjects to support their acquisition of knowledge. Pupils should be taught to read fluently, understand extended prose 
(both fiction and non-fiction) and be encouraged to read for pleasure. Schools should do everything to promote wider reading. They should provide library facilities and set 
ambitious expectations for reading at home. Pupils should develop the stamina and skills to write at length, with accurate spelling and punctuation. They should be taught the 
correct use of grammar. They should build on what they have been taught to expand the range of their writing and the variety of the grammar they use. The writing they do should 
include narratives, explanations, descriptions, comparisons, summaries and evaluations: such writing supports them in rehearsing, understanding and consolidating what they have 
heard or read.  

6.4 Vocabulary development  

 Pupils’ acquisition and command of vocabulary are key to their learning and progress across the whole curriculum. Teachers should therefore develop vocabulary actively, 
building systematically on pupils’ current knowledge. They should increase pupils’ store of words in general; simultaneously, they should also make links between known and new 
vocabulary and discuss the shades of meaning in similar words. In this way, pupils expand the vocabulary choices that are available to them when they write. In addition, it is vital 
for pupils’ comprehension that they understand the meanings of words they meet in their reading across all subjects, and older pupils should be taught the meaning of instruction 
verbs that they may meet in examination questions. It is particularly important to induct pupils into the language which defines each subject in its own right, such as accurate 
mathematical and scientific language.  

AIMS  - The national curriculum for English aims to ensure that all pupils:  

• read easily, fluently and with good understanding  

• develop the habit of reading widely and often, for both pleasure and information  

• acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and spoken language  

• appreciate our rich and varied literary heritage  

• write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and audiences  

• use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and ideas  

• are competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating in debate. 
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Primary curriculum overview - READING 

Summary Y1 Summary Y2 Summary Y3/4 Summary Y5/6 
 
 
 
 
 
 
 
 

 
 
 
 

Build on work from the Early Years 
Foundation Stage 

• Sound and blend unfamiliar printed 
words quickly and accurately using 
the phonic knowledge and skills 
they have already learnt 

• Continue to learn new grapheme-
phoneme correspondences (GPCs) 

• Revise and consolidate those 
already known 

• Understand that the letter(s) on the 
page represent the words spoken 
Develop the skill of blending the 
sounds into words  

• Use reading books consistent with 
their developing  phonic knowledge 
and knowledge of common 
exception words in order to practice   

• Hear, share (with adults and each 
other) and discuss a wide range of 
high-quality books to develop a 
love of reading and broaden their 
vocabulary 

• Pupils’ writing during Y1 will develop 
at a slower pace than their reading. 
With writing they need to encode 
the sounds they hear in words, 
develop their handwriting skills and 
organise their ideas  

Beginning of Y2:  

• Read all common graphemes 

• Read unfamiliar words by sounding 
them out (in books pitched at their 
phonic development) 

• Read many common words 

• Reading of common exception words 
should be secure 

• Retell some familiar stories that have 
been read to and discussed with them 
or that they have acted out in Y1.  

During Y2:  

• Establish pupils’ accurate and speedy 
word reading skills 

• Listen to and discuss a wide range of 
stories, poems, plays and 
information books (including whole 
books) 

• Pupils should have opportunities to 
exercise choice in selecting books 
and be taught how to do so.  

Beginning of Y3:  

• Read books written at an age-
appropriate interest level. Read them 
accurately at a speed that is sufficient for 
them to focus on understanding what 
they read rather than on decoding 
individual words 

• Decode most new words outside their 
spoken vocabulary 

• Develop understanding and enjoyment 
of stories, poetry, plays and non-fiction, 
and learn to read silently  

During Y3 and Y4: 

• Learn to justify their views about what 
they have read: support at the start of Y3 
and increasingly independently by the 
end of Y4 

• Teaching comprehension should be 
taking precedence over teaching word 
reading directly  

• Demonstrate their understanding of 
figurative language and distinguish 
shades of meaning among related words  

• Continue to have opportunities to listen 
frequently to stories, poems, non-fiction 
and other writing, including whole 
books not just extracts. In this way they 
meet books and authors they might not 
choose themselves 

• Exercise choice in selecting books and be 
taught how to do so – using library 
services and expertise to support this. 

Beginning of Y5:  

• Read aloud a wider range of poetry/ books 
at an age-appropriate interest level with 
accuracy and at a reasonable pace 

• Read most words effortlessly and work out 
how to pronounce unfamiliar words with 
increasing automaticity 

• If the pronunciation sounds unfamiliar, 
they should ask for help  

• Prepare readings, with appropriate 
intonation to show their understanding 

• Summarise and present a familiar story in 
their own words 

• Read silently, and then discuss what they 
have read. 

During Y5 and Y6:  

• Teachers  continue to emphasise pupils’ 
enjoyment and understanding of language 
to support their reading 

• Pupils’ knowledge of language, from 
stories, plays, poetry, non-fiction and 
textbooks, will support their increasing 
fluency and their comprehension 

By the end of Y6: 

• Pupils’ reading should be sufficiently 
fluent and effortless for them to manage 
the demands of the curriculum in Y7, 
across all subjects 

• Reading aloud to pupils should include 
whole books so that they meet books and 
authors they might not choose 
themselves. 
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Schools are required to teach the relevant programme of study by the end of the key stage. Within each key stage, schools therefore have the flexibility to introduce content earlier or 
later than set out in the programme of study. In addition, schools can introduce key stage content during an earlier key stage if appropriate. By the end of each key stage, pupils are 
expected to know, apply and understand the matters, skills and processes specified in the relevant programme of study. 
 

SPOKEN LANGUAGE 
 

• Teachers should develop pupils’ spoken language as an integral aspect of the teaching of every subject – it underpins the development of reading and writing 

• Pupils should be taught to speak clearly and convey ideas confidently using Standard English 

• They should learn to justify ideas with reasons; ask questions to check understanding; develop vocabulary and build knowledge; negotiate; evaluate and build on the ideas of others; 
and select the appropriate register for effective communication  

• The quality and variety of language that pupils hear and speak are vital for developing their vocabulary and grammar and their understanding for reading and writing 

• Pupils should develop a capacity to explain their understanding of books and other reading, and to prepare their ideas before they write 

• They should have opportunities to improvise, devise and script drama for one another and a range of audiences, as well as to rehearse, refine, share and respond thoughtfully to drama 
and theatre performances 

Pupils should therefore have opportunities to work in groups of different sizes – in pairs, small groups and large groups, and as a whole class. Pupils should understand how to take 
turns and when and how to participate constructively in conversations and debates.  
Pupils should receive constructive feedback on their spoken language and listening, not only to improve their knowledge and skills but also to establish secure foundations for effective 
spoken language, helping them to achieve in secondary education and beyond.  
 

Spoken language Y1 Spoken language Y2 Spoken language Y3/4 Spoken language Y5/6 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

 Pupils should be taught to:  

• listen and respond appropriately to 
adults and peers - they should be 
helped to consider the opinions of 
others 
 

• participate in discussion about what 
is read to them, taking turns and 
listening to what others say  

• explain clearly their understanding 
of what is read to them 
 

• ask relevant questions to extend 
their understanding   

 
Pupils should be taught to:  

• listen and respond appropriately to 
adults and peers 
 
 
 

• participate in discussion about books 
and poems  that are read to them and 
those that they can read for 
themselves, taking turns and listening 
to what others say - discussion should 
be demonstrated to pupils 

• ask relevant questions to extend their 
understanding and knowledge  

 

 
Pupils should be taught to:  

• build on the oral language skills that have 
been taught in preceding years 

• listen and respond appropriately to 
adults and their peers 
  

• justify their views about what they have 
read: with support at the start of year 3 
and increasingly independently by the 
end of year 4 

 
 

• ask relevant questions to extend their 
understanding and knowledge  

 
Pupils should be taught to:  

• build on the oral language skills that have 
been taught in preceding years 

• listen and respond appropriately to adults 
and their peers 
 

• recommend books that they have read to 
their peers, giving reasons for their choices  

• prepare readings, with appropriate 
intonation to show their understanding, 
and should be able to summarise and 
present a familiar story in their own words 

• ask relevant questions to extend their 
understanding and knowledge 
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• recognise and join in with 
predictable phrases  

• learn to appreciate rhymes and 
poems, and to recite some by heart  

• articulate and justify answers, 
arguments and opinions  

• give descriptions, explanations and 
narratives for different purposes, 
including for expressing feelings 

• maintain attention and participate 
actively in collaborative 
conversations, staying on topic and 
initiating and responding to 
comments  - rules for effective 
discussions should be agreed with 
and demonstrated for pupils  

• use spoken language to develop 
understanding through speculating, 
hypothesising, imagining and 
exploring ideas  

• speak audibly and fluently (with 
increasing command of Standard 
English)  

• read aloud their writing clearly 
enough to be heard by their peers 
and the teacher 

• participate in discussions, 
presentations, performances, role 
play, improvisations and debates  

• gain, maintain and monitor the 
interest of the listener(s)  

• consider and evaluate different 
viewpoints, attending to and 
building on the contributions of 
others  

• discuss and clarify the meanings of 
words, linking new meanings to 
known vocabulary  

• discuss their favourite words and 
phrases  

• continue to build up a repertoire of 
poems learnt by heart, appreciating 
these and reciting some, with 
appropriate intonation to make the 
meaning clear 

• articulate and justify answers, 
arguments and opinions  

• give well-structured descriptions, 
explanations and narratives for 
different purposes, including for 
expressing feelings 

• maintain attention and participate 
actively in collaborative 
conversations, staying on topic and 
initiating and responding to 
comments   

• use spoken language to develop 
understanding through speculating, 
hypothesising, imagining and 
exploring ideas  

• speak audibly and fluently with an 
increasing command of Standard 
English  

• read aloud what they have written 
with appropriate intonation to make 
the meaning clear 

• participate in discussions, 
presentations, performances, role 
play, improvisations and debates  

• gain, maintain and monitor the 
interest of the listener(s)  

• articulate and justify answers, arguments 
and opinions  

• give well-structured descriptions, 
explanations and narratives for different 
purposes, including for expressing 
feelings 

• maintain attention and participate 
actively in collaborative conversations, 
staying on topic and initiating and 
responding to comments  

• help develop, agree on, and evaluate 
rules for effective discussion. The 
expectation should be that all pupils take 
part  

• use spoken language to develop 
understanding through speculating, 
hypothesising, imagining and exploring 
ideas  

• speak audibly and fluently with an 
increasing command of Standard English  

• participate in discussions, presentations, 
performances, role play, improvisations 
and debates 

• prepare poems and play scripts to read 
aloud and to perform, showing 
understanding through intonation, tone, 
volume and action  

• read aloud their own writing, to a group 
or the whole class, using appropriate 
intonation and controlling the tone and 
volume so that the meaning is clear 

• become more familiar with and confident 
in using language in a greater variety of 
situations, for a variety of audiences and 
purposes 

• gain, maintain and monitor the interest 
of the listener(s)  

• articulate and justify answers, arguments 
and opinions  

• give well-structured descriptions, 
explanations and narratives for different 
purposes, including for expressing feelings 

• participate in discussions about books that 
are read to them and those they can read 
for themselves, building on their own and 
others’ ideas and challenging views 
courteously 

• provide reasoned justifications for their 
view  

• provide opportunities to compare 
characters, consider different accounts of 
the same event and discuss viewpoints 
(both of authors and of fictional 
characters), within a text and across more 
than one text  

• maintain attention and participate actively 
in collaborative conversations, staying on 
topic and initiating and responding to 
comments   

• use spoken language to develop 
understanding through speculating, 
hypothesising, imagining and exploring 
ideas  

• speak audibly and fluently with an 
increasing command of Standard English  

•  participate in discussions, presentations, 
performances, role play, improvisations 
and debates 

• perform their own compositions, using 
appropriate intonation, volume, and 
movement so that meaning is clear 

• have guidance about, and feedback on the 
quality of their explanations and 
contributions to discussions  
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• use role-play to identify with and 
explore characters and try out the 
language they have listened to  

 

• consider and evaluate different 
viewpoints, attending to and building 
on the contributions of others  

 

• understand the differences between 
spoken and written language 

• use role-play and other drama 
techniques to identify with and 
explore characters and try out the 
language they have listened to 
 

 
 
 

• consider and evaluate different 
viewpoints, attending to and building on 
the contributions of others  

 
 

• prepare poems and plays to read aloud 
and to perform, showing understanding 
through intonation, tone and volume so 
that the meaning is clear to an audience  

• gain, maintain and monitor the interest of 
the listener(s)  

• consider and evaluate different viewpoints, 
attending to and building on the 
contributions of others  

 
 

• In years 5 and 6, pupils’ confidence, 
enjoyment and mastery of language should 
be extended through public speaking, 
performance and debates 
 

VOCABULARY 
 

 
AIM:   To acquire a wide vocabulary for reading, writing and spoken language. Pupils’ acquisition and command of vocabulary are key to their learning and progress across the whole 
curriculum.  

• Teachers should develop vocabulary actively, building systematically on pupils’ current knowledge  

• They should increase pupils’ store of words   

• They should also make links between known and new vocabulary and discuss the shades of meaning in similar words so pupils expand their vocabulary choices  

• Use relevant strategies to build their vocabulary. The content should be taught at a level appropriate to the age of the pupils  

• Teachers should teach pupils the vocabulary they need to discuss their reading  

• It is vital for pupils’ comprehension that they understand the meanings of words they meet in their reading across all subjects, and older pupils should be taught the meaning of 
instruction verbs that they may meet in examination questions 

• Increasing pupils’ vocabulary, ranging from describing their immediate world and feelings to developing a broader, deeper and  richer vocabulary to discuss abstract concepts and a 
wider range of topics, and to enhancing their knowledge about language as a whole  

•  It is particularly important to induct pupils into the language which defines each subject in its own right, such as accurate mathematical and scientific language.  
 

Opportunities for teachers to enhance pupils’ vocabulary arise naturally from their reading and writing 
 
 

 

All pupils must be encouraged to read widely across both fiction and non-fiction to develop their knowledge of themselves and the world in which they live, to establish an appreciation and 
love of reading, and to gain knowledge across the curriculum. Reading widely and often increases pupils’ vocabulary because they encounter words they would rarely hear or use in everyday 
speech. Reading also feeds pupils’ imagination and opens up a treasure-house of wonder and joy for curious young minds. 
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Vocabulary Y1 Vocabulary Y2 Vocabulary Y3/4 Vocabulary Y5/6 
 • Teachers should develop pupils’ oral 

vocabulary, giving particular support 
to pupils whose oral language skills 
are insufficiently developed 

• Teachers should explain the 
meaning of words pupils have not 
seen before - knowing the meaning 
of more words increases pupils’ 
chances of understanding when 
they read by themselves  

 
Pupils should be taught to: 

• hear, share and discuss a wide range 
of high-quality books to develop a 
love of reading and broaden their 
vocabulary – also learn how 
language sounds   

• use relevant strategies to build their 
vocabulary  

• discuss word meanings, linking new 
meanings to those already known 

• describe feelings to develop 
vocabulary 
 

• Pupils are likely to be able to read and 
understand more complex writing (in 
terms of its vocabulary and structure) 
than they are capable of producing 
themselves 

 
Pupils should be taught to: 

• read well and frequently so they will 
be able to increase their vocabulary 

• read and listen to whole books, not 
simply extracts, to increase their 
vocabulary  

• discuss and clarify the meaning of 
words – linking new meanings to 
known vocabulary 

• discuss their favourite words and 
phrases  

• learn the meaning of new words 
within the context of reading and use 
morphology (i.e. prefixes) to work out 
unknown words 

• write down new vocabulary  
 

 

• As decoding skills become increasingly 
secure, teaching should be directed more 
towards developing vocabulary 

 
Pupils should be taught to: 

• use relevant strategies to build their 
vocabulary  

• discuss words and phrases that capture 
the reader’s interest and imagination 

• read and listen to whole books, not just 
extracts, to increase their vocabulary  

• develop a broader, deeper and richer 
vocabulary in order to discuss abstract 
concepts and a wider range of topics, and 
to enhance their knowledge about 
language as a whole  

• discuss their understanding and 
explaining the meaning of words in 
context 

• discuss language, including vocabulary, 
extending their interest in the meaning 
and origin of words  

• demonstrate understanding of figurative 
language, distinguish shades of meaning 
among related words and use age-
appropriate, academic vocabulary 

• apply their growing knowledge of root 
words, prefixes and suffixes (etymology 
and morphology)  as listed in English 
Appendix 1 both to read aloud and to 
understand the meaning of new words 
they meet 

 
 
 

• Teachers should continue to emphasise 
pupils’ enjoyment and understanding of 
language, especially vocabulary, to support 
their reading and writing 
 

Pupils should be taught to: 

• ask for help if the pronunciation sounds 
unfamiliar,  and determine the meaning   

• use relevant strategies to build their 
vocabulary 

• apply their growing knowledge of root 
words, prefixes and suffixes (etymology 
and morphology) as listed in English 
Appendix 1 both to read aloud and to 
understand the meaning of new words 
they meet 

• recognise vocabulary appropriate to formal 
speech 

• develop a broader, deeper and richer 
vocabulary in order to discuss abstract 
concepts and a wider range of topics, and 
to enhance their knowledge about 
language as a whole  

• understand what they read by discussing 
their understanding and exploring the 
meaning of words in context 

• identify how language, structure and 
presentation contribute to meaning 

• understand nuances in vocabulary choice 
and age-appropriate, academic vocabulary  
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Word reading Y1 Word reading Y2 Word reading Y3/4 Word reading Y5/6 
   

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf 
 

The single year blocks at key stage 1 reflect the rapid pace of development in word 
reading during these two years. 

 

The programmes of study for English are set out two-yearly for key stage 2. 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

• Apply phonic knowledge and skills 
to decode words 

• Revise and consolidate the GPCs and 
common exception words taught in 
Reception 

• Respond speedily with the correct 
sound to graphemes (letters or 
groups of letters) for all 40+ 
phonemes – including alternative 
sounds for graphemes 

• Read accurately by blending sounds 
in unfamiliar words containing the 
GPCs that have been taught 

• Stop overt sounding and blending 
after a few encounters  

• Read common exception words 
(noting unusual correspondences 
between spelling and sound) – 
number, order and choice depends 
on the phonics programme used 

• Read words containing taught GPCs 
and –s, -es, -ing, -ed, -er and –est 
endings – build on root words they 
can already read 

• Read words of more than one 
syllable (containing taught GPCs) 

• Read words with contractions and 
understand that the apostrophe 
represents omitted letter(s) 

• Read aloud accurately books that 
are consistent with their developing 

• Continue to apply phonic knowledge 
and skills to decode words until 
automatic decoding has become 
embedded and reading is fluent 

• Revise and consolidate the GPCs and 
common exception words taught in 
Y1 

• Read accurately by blending sounds in 
words that contain the graphemes 
taught, especially recognising 
alternative sounds for graphemes 

• Read accurately words of two or 
more syllables (containing taught 
GPCs) 

• When reading longer words, use 
syllable boundaries to read each 
syllable separately before combining 
them to read the word 

• Read words containing common 
suffixes – build on root words they 
can already read  

• Read further common exception 
words –noting unusual 
correspondences between spelling 
and sound 

• Read most words quickly and 
accurately, without overt sounding 
and blending, when they have been 
frequently encountered 

• Read aloud books matched to their 
improving phonic knowledge, 

• Apply their growing knowledge of root 
words, prefixes and suffixes (etymology 
and morphology) as listed in English 
Appendix 1  both to read aloud and to 
understand the meaning of new words 
they meet 

• Read further exception words (noting 
unusual correspondences between 
spelling and sound) 

• When being taught to read longer words, 
pupils should be supported to test out 
different pronunciations 

 

At this stage there should be no need for 
further direct teaching of word reading skills 
for the majority of pupils. If pupils are 
struggling or failing in this, the reasons should 
be investigated, e.g. undiagnosed SEN.  It is 
imperative that pupils are taught to read 
during their last two years in primary school if 
they enter Y5 not being able to do so. 
 

• Apply their growing knowledge of root 
words, prefixes and suffixes (etymology 
and morphology) as listed in English 
Appendix 1 both to read aloud and to 
understand the meaning of new words 
they meet 

• Pupils should be encouraged to work out 
any unfamiliar word. They should focus on 
all letters in the word so they don’t read 
‘invitation’ for ‘imitation’ because of 
familiarity with the first word. Accurate 
reading of individual words improves 
comprehension 

• When teachers are reading with or to 
pupils, attention should be paid to the 
word’s meaning and its correct 
pronunciation 
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https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
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phonic knowledge (and don’t 
require them to use other strategies 
to work out words) 

• Re-read these books to build up 
their fluency and confidence – 
fluency greatly assists 
comprehension 

• Once they can read words 
comprising the Y1 GPCs accurately 
and speedily they should move on 
to the Y2 programmes of study for 
word reading 

 

sounding out unfamiliar words 
accurately and automatically without 
hesitation 

• Read all the words in a sentence so 
that their understanding of what is 
read in not hindered by imprecise 
decoding, e.g. by reading ‘place’ 
instead of ‘palace’ 

• Re-read these books to build up their 
fluency and confidence – fluency 
greatly assists comprehension 

• Once they can read words comprising 
the Y2 GPCs accurately and speedily 
they should move on to the years 3 
and 4 programme of study for word 
reading 
 

Comprehension Y1 Comprehension Y2 Comprehension Y3/4 Comprehension Y5/6 
  

 
 

Develop pleasure, motivation to read, 
vocabulary and understanding: 
 

 
 
 

Develop pleasure, motivation to read, 
vocabulary and understanding: 
 

The knowledge and skills that pupils need to comprehend are very similar at different ages so the 
programmes of study for comprehension in years 3 & 4 and years 5 & 6 are similar – the complexity of 
the writing increases the level of challenge. 

Develop positive attitudes to reading and               Maintain positive attitudes to reading and 
 understanding of what they read:                              understanding of what they read: 

 • Listen to and discuss a wide range of 
poems, stories and non-fiction at a 
level beyond their independent 
reading ability 

• Link what they read or hear read to 
their own experiences 

• Become very familiar with key 
stories, fairy stories and traditional 
tales (retell them and discuss 
characteristics) 

• Recognise and join in with 
predicable phrases 

• Appreciate poems and rhymes and 
recite some by heart 

• Listen to and discuss a wide range of 
contemporary and classic poetry, 
stories and non-fiction at a level 
beyond their independent reading  

• Discuss the sequence of events in 
books and how items of information 
are related 

• Become increasingly familiar with and 
retell a wider range of stories, fairy 
stories and traditional tales 

• Be introduced to non-fiction books 
that are structured in different ways 

• Recognise simple recurring literary 
language in stories and poetry 

• Listen to and discuss a wide range of 
fiction, poetry, plays, non-fiction and 
reference books or textbooks 

• Read books that are structured in 
different ways and read for a range of 
purposes 

• Use dictionaries to check the meaning of 
words  

• Increase their familiarity with a wide 
range of books, including fairy stories, 
myths and legends, and retell some of 
these orally 

• Identify themes and conventions in a 
wide range of books, e.g. the triumph of 

• Continue to read and discuss an 
increasingly wide range of fiction, poetry, 
plays, non-fiction and reference books or 
textbooks 

• Read books that are structured in different 
ways and read for a range of purposes 

• Increase their familiarity with a wide range 
of books, including myths, legends and 
traditional stories, modern fiction, fiction 
from our heritage, and books from other 
cultures and traditions 

• Recommend books that they have read, 
giving reasons for choices 
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• Discuss word meanings – link new 
meanings to those already known. 
 
 
 
 
 
 
 
 

 
 
Understand both the books they read 
accurately and fluently and those they 
listen to: 

• Draw on what they already know or 
on information/vocabulary provided 
by the teacher 

• Check the text makes sense as they 
read and correcting inaccurate 
reading 

• Discuss the significance of the title 
and events 

• Make inferences on the basis of 
what is being said and done 

• Predict what might happen on the 
basis of what has been read so far. 

 
 
 
 
 
 
 
Participate in discussions about what is 
read to them, taking turns and listening 
to others. 

• Discuss and clarify the meaning of 
words – link new meanings to known 
vocabulary 

• Learn the meaning of new words 
within the context of reading and use 
morphology (i.e. prefixes) to work out 
unknown words 

• Discuss their favourite words and 
phrases 

• Continue to build up a repertoire of 
poems learnt by heart (reciting some 
with appropriate intonation).  

Understand both the books they read 
accurately and fluently and those they 
listen to: 

• Draw on what they already know or 
on information/vocabulary provided 
by the teacher 

• Check the text makes sense to them 
as they read and correct inaccurate 
reading 

• Make inferences on the basis of what 
is being said and done 

• Answer and ask questions 

• Predict what might happen on the 
basis of what has been read so far. 
 
 
 
 
 

 
 
 
Participate in discussions about books, 
poems and other works that are read to 
them and those they can read for 

good over evil, a diary written in the first 
person etc 

• Prepare poems and play scripts to read 
aloud and perform, show understanding 
through intonation, tone, volume and 
action 

• Discuss words and phrases that capture 
the reader’s interest and imagination 

• Recognise some different forms of 
poetry, e.g. free verse, narrative poetry 
etc. 

 
Understand what they read, in books they 
can read independently: 

• Check that the text makes sense to them, 
discuss their understanding and explain 
the meaning of words in context 

• Answer questions to improve their 
understanding of a text 

• Draw inferences, e.g. characters’ feelings, 
thoughts and motives and justify 
inferences with evidence 

• Predict what might happen from details 
stated and implied 

• Identify main ideas drawn from more 
than one paragraph and summarise these 

• Identify how language, structure, and 
presentation contribute to meaning 

• Retrieve and record information from 
non-fiction. 

 
 
 
 
Participate in discussions about both books 
that are read to them and those they can 

• Identify and discuss themes and 
conventions, e.g. loss or heroism, in and 
across a wide range of writing 

• Continue to learn the conventions of 
different types of writing, e.g. use of first 
person in autobiographies 

• Make comparisons within and across 
books 

• Learn a wider range of poems by heart 

• Prepare poems and plays to read aloud 
and to perform, showing understanding 
through intonation, tone and volume. 

Understand what they read: 

• Check that the book makes sense to them, 
discuss their understanding and explore 
the meaning of words in context 

• Ask questions to improve their 
understanding 

• Draw inferences, e.g. characters’ feelings, 
thoughts and motives and justify 
inferences with evidence 

• Compare characters and consider different 
accounts of the same event 

• Discuss viewpoint (both of authors and 
fictional characters) within and across texts 

• Compare characters, settings and themes 

• Predict what might happen from details 
stated and implied 

• Summarise the main ideas drawn from 
more than one paragraph, identifying key 
details that support the main ideas 

• Identify how language, structure and 
presentation contribute to meaning 
 

Participate in discussions - books that are read 
to them and those they can read for 
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Explain clearly their understanding of 
what is read to them. 
 
 
 
 
 
 
 
 
Pupils should be shown some of the 
processes for finding out information. 
 
 
 
 
 
Participate in role-play to identify with 
and explore characters, and to try out 
the language they have listened to. 
 

 

themselves, taking turns and listening to 
others. Discussion should be 
demonstrated and pupils should be 
guided to participate and helped to 
consider the opinion of others. 
 
 
Explain and discuss their understanding 
of books, poems and other material, both 
those that they listen to and those that 
they read for themselves. 
Pupils should learn about cause and 
effect in both narrative and non-fiction. 
‘Thinking aloud’ when reading to pupils 
to help them understand what skilled 
readers do. 
 
Pupils should be introduced to non-
fiction books that are structured in 
different ways. 

 
 
 
 
Use role play and other drama techniques 
to help pupils identify with and explore 
characters to extend understanding of 
what they read and try out the language 
they have listened to. 
Increase pupils’ vocabulary and their 
awareness of grammar so they continue 
to understand the differences between 
spoken and written language. 
 

read for themselves, taking turns and 
listening to what others say. 
 
 
 
 
 
Pupils should have guidance about the kinds 
of explanations and questions that are 
expected from them. They should help 
develop, agree on and evaluate rules for 
effective discussion. All pupils should take 
part. 
Use the skills they have learnt and continue 
to apply these skills to read for different 
reasons, including for pleasure, or to find out 
information and the meaning of new words. 
  
In using non-fiction, pupils should know 
what information they need to look for 
before they begin and be shown how to use 
contents pages and indexes. 
 
Reading, re-reading, and rehearsing poems 
and plays for presentation and performance 
gives pupils the opportunity to discuss 
language, including vocabulary, extending 
their interest in the meaning and origin of 
words. Pupils should be encouraged to use 
drama approaches to understand how to 
perform plays and poems to find out what 
expression is required. 
 
 
 
 
 

themselves, building on their own and others’ 
ideas and challenging views. 
Explain and discuss their understanding of 
what they have read, e.g. through formal 
presentations and debates, maintaining a 
focus and using notes where necessary. 
Provide reasoned justification for their views. 
Pupils should have guidance about feedback 
on the quality of their explanations and 
contributions to discussions. 
Discuss and evaluate how authors use 
language, including figurative language, 
considering the impact on the reader. 
Pupils should be taught the technical terms 
needed for discussing what they hear and 
read, e.g. metaphor, simile, analogy, imagery, 
style and effect. 
 
In using reference books, pupils should know 
what information they need to look for before 
they begin and be shown how to use contents 
pages and indexes. The skills of information 
retrieval taught should be applied across the 
curriculum where pupils will be genuinely 
motivated to find out information. 
Distinguish between fact and opinion. 
Retrieve, record and present information from 
non-fiction. 
Pupils should be able to adopt, create and 
sustain a range of roles, responding 
appropriately to others in role. They should 
have opportunities to improvise, devise and 
script drama for one another and a range of 
audiences, as well as to rehearse, refine, share 
and respond thoughtfully to drama and 
theatre performances 
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Application across the curriculum   
Y1 

Application across the curriculum   
Y2 

Application across the curriculum   
Y3/4 

Application across the curriculum   
Y5/6 

 

Fluency in the English language is an essential foundation for success in all subjects.  

Teachers should develop pupils’ reading in all subjects to support their acquisition of knowledge.  

It is vital for pupils’ comprehension that they understand the meanings of words they meet in their reading across all subjects. 

It is particularly important to induct pupils into the language which defines each subject in its own right; the quality and variety of language that pupils hear and speak are key factors in 
developing their mathematical vocabulary and presenting a mathematical justification, argument or proof. They must be assisted in making their thinking clear to themselves as well as 
others and teachers should ensure that pupils build secure foundations by using discussion to probe and remedy their misconceptions. 

 
 

MATHEMATICS 

The quality and variety of language that pupils hear and speak are key factors in developing their mathematical vocabulary and presenting justification, argument or proof - teachers should 
ensure that pupils build secure foundations by using discussion to probe and remedy their misconceptions. 
 

  

 
MATHEMATICS 

• Read numbers from 1 to 20 in 
numerals and words 

• Solve simple concrete problems 

• Solve one-step problems  

• Compare, describe and solve 
practical problems for 
measurements, e.g. lengths, mass, 
time etc. 

• Read mathematical vocabulary, at a 
level consistent with their increasing 
word reading and spelling 
knowledge at key stage 1 
 

 

 
MATHEMATICS 

• Read and write numbers to at least 
100 in numerals and in words 

• Solve one-step problems  

• Read names for shapes that are 
appropriate for their word reading  

• Answer simple questions  

• Read mathematical vocabulary, at a 
level consistent with their increasing 
word reading and spelling knowledge 
at key stage 1 
 
 

 
MATHEMATICS 

• Solve a range of problems (one-step and 
two-step) in contexts 

• Develop mathematical reasoning  

• Read and numbers up to 1000 in 
numerals and in words  

• Read mathematical vocabulary correctly 
and confidently, using their growing 
word reading knowledge 

• Interpret and present data in many 
contexts 

• Solve simple measure and money 
problems involving fractions and 
decimals to two decimal places  

 
MATHEMATICS 

• Develop the ability to solve a wider range 
of problems, including increasingly 
complex properties of numbers and 
arithmetic 

• Solve addition and subtraction multi-step 
problems in contexts, deciding which 
operations and methods to use and why  

• Read and pronounce mathematical 
vocabulary correctly 

• Use all four operations to solve problems 
involving measure  

• Describe the properties of shapes and 
explain how unknown angles and lengths 
can be derived from known measurements 

• Complete, read and interpret information 
in tables, including timetables 

 
 

 

A
p

p
lic

at
io

n
 a

cr
o

ss
 t

h
e

 c
u

rr
ic

u
lu

m
 

    



Roberta Greenwood – Salford City Council (updated April 2020)                                                                            PRIMARY NATIONAL CURRICULUM (combined statutory and non-statutory guidance only) 
 
 

12 
 

 

SCIENCE: 
Pupils should be able to describe associated processes and key characteristics in common language, but they should also be familiar with, and use, technical terminology accurately and 
precisely. They should build up an extended specialist vocabulary. 
The quality and variety of language that pupils hear and speak are key factors in developing their scientific vocabulary and articulating scientific concepts clearly and precisely. 

Application across the curriculum   
Y1 

Application across the curriculum   
Y2 

Application across the curriculum   
Y3/4 

Application across the curriculum   
Y5/6 

SCIENCE 

• Find things out using simple 
secondary sources of information 

• Read scientific vocabulary at a level 
consistent with their increasing 
word reading  
 

SCIENCE 

• Find things out using simple 
secondary sources of information 

• Find out about and describe, e.g. the 
basic needs of animals, including 
humans, for survival 

• Read scientific vocabulary at a level 
consistent with their increasing word 
reading  
 

SCIENCE 

• Find things out using secondary sources 
of information 

• Recognise when and how secondary 
sources might help them to answer 
questions that cannot be answered 
through practical investigations  

• Compare and contrast, e.g.  the diets of 
different animals (including their pets) 
and decide ways of grouping them 
according to what they eat   

• Research, e.g.  different food groups and 
how they keep us healthy and design 
meals based on what they find out 

• Read scientific vocabulary correctly and 
with confidence, using their growing 
word reading 

SCIENCE 

• Find things out using a wide range of 
secondary sources of information 

• Recognise which secondary sources will be 
most useful to research their ideas and 
begin to separate opinion from fact 

• Find out about the work of, e.g. naturalists 
and animal behaviourists (David 
Attenborough and Jane Goodall); the work 
of scientists (Carl Linnaeus, a pioneer of 
classification) etc.  

• Work scientifically by researching, e.g. the 
gestation periods of other animals and 
comparing them with humans  

• Read and pronounce scientific vocabulary 
correctly 

 

APPLICATION ACROSS THE CURRICULUM 
Key stage 1   

APPLICATION ACROSS THE CURRICULUM 
Key stage 2 

ART 
Art, craft and design embody some of the highest forms of human creativity. A high-quality art and design education should engage, inspire and challenge pupils, equipping them with the 
knowledge and skills to experiment, invent and create their own works of art, craft and design. Pupils should know how art and design both reflect and shape our history, and contribute to 
the culture, creativity and wealth of our nation. 

ART 

• Evaluate and analyse creative works using the language of art, craft and design  

ART 

• Evaluate and analyse creative works using the language of art, craft and design 

• Be taught about great artists, architects and designers in history 
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• Know about great artists, craft makers and designers, and understand the historical 
and cultural development of their art forms 

• Be taught about the work of a range of artists, craft makers and designers, describing 
the differences and similarities between different practices and disciplines, and 
making links to their own work 
 

• Know about great artists, craft makers and designers, and understand the historical and 
cultural development of their art forms 

 
 

 

APPLICATION ACROSS THE CURRICULUM 
Key stage 1   

APPLICATION ACROSS THE CURRICULUM 
Key stage 2 

COMPUTING 
The core of computing is computer science, in which pupils are taught the principles of information and computation, how digital systems work, and how to put this knowledge to use 
through programming. It ensures that pupils become digitally literate – able to use, and express themselves and develop their ideas through, information and communication technology. 
 

 
COMPUTING 

• Ensure that pupils become digitally literate 

• Use technology purposefully to create, organise, store, manipulate and retrieve 
digital content  

 
 

 
COMPUTING 

• Ensure that pupils become digitally literate 

• Use search technologies effectively  

• Select, use and combine a variety of software (including internet services) on a range of 
digital devices to design and create a range of programs, systems and content that 
accomplish given goals, including collecting, analysing, evaluating and presenting data and 
information 

 

DESIGN AND TECHNOLOGY 
Pupils learn how to take risks, becoming resourceful, innovative, enterprising and capable citizens. Through the evaluation of past and present design and technology, they develop a critical 
understanding of its impact on daily life and the wider world. All pupils develop the creative, technical and practical expertise needed to perform everyday tasks confidently and to 
participate successfully in an increasingly technological world 
 

 
DESIGN AND TECHNOLOGY 

• Explore and evaluate a range of existing products 

• Use the basic principles of a healthy and varied diet to prepare dishes 

• Understand where food comes from  

• Pupils learn how to take risks, becoming resourceful, innovative, enterprising and 
capable citizens 

 
DESIGN AND TECHNOLOGY 

• Use research and develop design criteria to inform the design 

• Understand and apply the principles of a healthy and varied diet and learn how to cook 

• Understand seasonality, and know where and how, ingredients are grown, reared, caught 
and processed 

• Pupils learn how to take risks, becoming resourceful, innovative, enterprising and capable 
citizens 
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APPLICATION ACROSS THE CURRICULUM 
Key stage 1   

APPLICATION ACROSS THE CURRICULUM 
Key stage 2 

GEOGRAPHY 
Teaching should equip pupils with knowledge about diverse places, people, resources and natural and human environments, together with a deep understanding of the Earth’s key physical 
and human processes. 
Pupils should collect, analyse and communicate with a range of data gathered through experiences of fieldwork that deepen their understanding of geographical processes; and interpret a 
range of sources of geographical information, including maps, diagrams, globes, aerial photographs and Geographical Information Systems. 

 
GEOGRAPHY 

• Interpret a range of sources of geographical information 

• Use basic geographical vocabulary to refer to key physical and human features 

• Name and locate the world’s seven continents and five oceans  

• Name, locate and identify characteristics of the four countries and capital cities of 
the United Kingdom and its surrounding seas  
 
 

 

 

 
GEOGRAPHY 

• Interpret a range of sources of geographical information 

• Develop their use of geographical knowledge, understanding and skills to enhance their 
locational and place knowledge 

• Locate the world’s countries, using maps to focus on Europe (including the location of 
Russia) and North and South America, concentrating on their environmental regions, key 
physical and human characteristics, countries, and major cities  

• Name and locate counties and cities of the United Kingdom, geographical regions and their 
identifying human and physical characteristics, key topographical features; and understand 
how some of these aspects have changed over time 

 

HISTORY 
Teaching should equip pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement. It aims to ensure that all pupils:  know 
and understand the history of these islands; know and understand significant aspects of the history of the wider world; and gain and deploy a historically grounded understanding of 
abstract terms such as ‘empire’.  
Pupils should understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make connections, draw 
contrasts, analyse trends, and frame historically-valid questions. 

 
 
HISTORY 

• Use parts of stories and other sources to show that they know and understand key 
features of events 
Understand some of the ways in which we find out about the past and identify 
different ways in which it is represented 

 
HISTORY 

• Use parts of stories and other sources to show that they know and understand key features 
of events 

• Note connections, contrasts and trends over time and develop the appropriate use of 
historical terms 

• Construct informed responses that involve thoughtful selection and organisation of relevant 
historical information 
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APPLICATION ACROSS THE CURRICULUM 
Key stage 1   

APPLICATION ACROSS THE CURRICULUM 
Key stage 2 

LANGUAGES 
Teaching should enable pupils to express their ideas and thoughts in another language and to understand and respond to its speakers. It should also provide opportunities for them to 
communicate for practical purposes, learn new ways of thinking and read great literature in the original language. 

 
LANGUAGES (optional at KS1) 

• Read carefully and show understanding of words, phrases and simple writing 

• Broaden their vocabulary and develop their ability to understand new words that are 
introduced into familiar written material, including through using a dictionary  

 

 

  
LANGUAGES 

• Read carefully and show understanding of words, phrases and simple writing  

• If an ancient language is chosen the focus will be to provide a linguistic foundation for 
reading comprehension and an appreciation of classical civilisation 

• Broaden their vocabulary and develop their ability to understand new words that are 
introduced into familiar written material, including through using a dictionary 

• Appreciate stories, songs, poems and rhymes in the language 

• read great literature in the original language 

MUSIC 
Music is a universal language that embodies one of the highest forms of creativity. It should engage and inspire pupils to develop a love of music and their talent as musicians, and so 
increase their self-confidence, creativity and sense of achievement. 

MUSIC 

• Use their voices expressively and creatively by singing songs and speaking chants and 
rhymes  

• Develop an understanding of the history of music 

MUSIC 

• Develop an understanding of the history of music  

P.E. 
Inspires all pupils to succeed and excel in competitive sport and other physically-demanding activities. It should provide opportunities for pupils to become physically confident in a way 
which supports their health and fitness. Opportunities to compete in sport and other activities build character and help to embed values such as fairness and respect. 

P.E. 

• Lead healthy, active lives  

 

P.E. 
Develop an understanding of how to improve in different physical activities and sports and 
learn how to evaluate and recognise their own success. 
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For pupils who are not at the expected stage for English: 
 

 
Year 1 – Pupils should continue to follow the Early Years Foundation Stage curriculum (or their school’s curriculum) to develop their word reading, spelling and language skills. However, these 
pupils should follow the Y1 programme of study in terms of the books they listen to and discuss, so that they develop their vocabulary and understanding of grammar, as well as their knowledge 
more generally across the curriculum. If they are still struggling to decode and spell, they need to be taught to do this urgently through a rigorous and systematic phonics programme so they catch 
up rapidly. Teachers also need to support pupils whose oral language skills are insufficiently developed. 
 

 
Year 2 – For pupils who do not have the phonic knowledge and skills they need for Y2, teachers need to use the Y1 programmes of study for reading and spelling so that pupils’ word skills catch up. 
However teachers should use the Y2 programme of study for comprehension so that these pupils hear and talk about new books, poems, other writing and vocabulary with the rest of the class. 
 Pupils who are still at the early stages of learning to read should have ample practice in reading books that are closely matched to their developing phonic knowledge and knowledge of common 
exception words. As soon as the decoding of most regular words and common exception words is embedded fully, the range of books that pupils can read independently will expand rapidly.  
 

 
Year 3/4 – If pupils struggle to decode they need to be taught to do this urgently through a rigorous and systematic phonics programme so they can catch up rapidly with their peers. If they cannot 
decode independently and fluently, they will struggle to read and write down what they want to say. As far as possible, these pupils should follow the Y3 and 4 programme of study in terms of 
listening to new books, hearing and learning new vocabulary and grammatical structures, and discussing these. 
 

 
Year 5/6 – It is essential that pupils whose decoding skills are poor are taught through a rigorous and systematic phonics programme so they can catch up rapidly with their peers in terms of 
decoding. However, as far as possible, these pupils should follow the upper KS2 programmes of study in terms of listening to books and other writing that they have not come across before, 
hearing and learning new vocabulary and grammatical structures, and having a chance to talk about these.  
 

 


